Abstract. Under the background of B&R, it is increasingly important and urgent to improve college students' intercultural communication competence (ICC). By taking the course Intercultural Communication as an example, and employing Byram's intercultural factors [1] , the IC teaching model is proposed in this paper with an effort to cultivate students' ICC awareness, including the teaching principles, objectives, contents, methods and assessment.
Introduction
Recently, the teaching and studies of ICC have become increasingly important. Firstly, with the strategy of "the Belt and Road" (B&R) initiated by Chinese Chairman Xi Jinping, among those countries along B&R, the economic, political, and cultural exchanges will be deepened. In geography, B&R will be the most active intercultural exchange area and a large area for the study of IC [2] . Secondly, ICC has attracted a great deal of attention in China's foreign language teaching (FLT). It has been regarded as "the ultimate goal of FL teaching" [3, 4] . Thirdly, according to the Guidelines on College English Teaching, the significance of ICC has been stressed on the national strategic level. By acquiring ICC, "we not only can learn and understand the world's outstanding culture and civilization, but also help to strengthen the national language strength, disseminate Chinese culture, promote extensive exchanges among people, and enhance national soft power" [5] . Therefore, it is imperative to do some studies about IC teaching to improve students' ICC. By taking the course Intercultural Communication as an example, the teaching model is explored in this paper in college English teaching in South China Business College, Guangdong University of Foreign Studies (SCBC) where the author has been working.
Literature review
Currently, it is rare to see some studies of the college English teaching model in order to improve non-English majors' ICC in independent colleges. The related IC studies are mainly on two aspects: theoretical research and applied research.
Theoretical research
As for theoretical research, heated discussion has been carried out on the following key concepts.
Cross-cultural communication and intercultural communication (IC)
Cross-cultural communication and intercultural communication are widely studied with different focuses both at home and abroad. The former stresses the static comparison of cultural differences, such as the different values, non-verbal communication, thinking patterns, etc. Hall and Hofstede made great contribution to this filed. Their dimensions of cultural variability with individualism-collectivism, low-high uncertainty avoidance, low-high power distance, and masculinity-femininity, provide a basic framework for cultural comparative study. The latter emphasizes the dynamic process of intercultural communication, such as how to avoid uncertainty, how to construct meaning and identity, etc. Ting Toomey, Gudydunst, Kim contributed a lot. Their Face Negotiation Theory (FNT) is widely applied [6] .
Intercultural Communication Competence and Intercultural Competence
It has been argued for a long time about these two terms. Wen Qiufang argues that Intercultural Communication Competence consists of Communication Competence and Intercultural Competence. Communication Competence includes linguistic and pragmatic abilities and flexibility, while Intercultural Competence is made up of the tolerance of and the sensitivity to cultural difference and the flexibility in dealing with them. However, most scholars states that these two terms are the same, and they can be used at random [4] . In this paper, these two terms will be regarded as the same for the convenience of exploring the effective IC teaching model.
Definition of ICC
Various scholars have defined ICC, but no one has been widely accepted and acknowledged. Nevertheless, the ability to "communicate with people from different cultural backgrounds efficiently, appropriately and satisfactorily" is stressed [4] .
Components of ICC
Van Ek's model of ICC comprises 6 competences: linguistic, sociolinguistic, discourse, strategic, socio-cultural and social competence. But in his model, he has a tendency to retain the native speaker as a model for the learner [1] . Gudykust focuses on psychological factors and the components are: motivation, knowledge and skills. His model is defended by referring to limited amount of time available in most FLT courses [7] . Based on the objectives of FLT and ICC, Byram proposes his model, which is formed by four components: attitude, knowledge, skills and critical cultural awareness [1] . Meanwhile, Chinese scholars also have discussed about the components, such as Jia Yuxin, Yang Ying, Zuang Enping [3, 4] .
Applied research
Gao Yongchen states that scholars in foreign counties have paid much attention to the empirical study mainly including two kinds: quantitative study and qualitative study [8] . In China, the research method is mainly non-empirical study, which is not conform to the main trend of ICC research, and we need to carry out more discussion on FLT based on ICC [4] .
In accordance with the Guidelines on College English Teaching, college English teaching should be consisted of three types of courses: English for General Purposes (EGP), English for Specific Purposes (ESP) and Intercultural Communication Competence (ICC). The IC course that the author has been teaching is mainly focused on in this paper for constructing an effective teaching model.
Problems in previous IC teaching model
For the problems in IC teaching, some Chinese scholars have studied them in details [8, 9] . In combination with the questionnaire about the awareness of ICC and my observation of some teachers in teaching IC course in my college, the problems of IC teaching mainly lay in these aspects. (1) Teaching content. In IC teaching, teachers paid main attention to the linguistic competence and the textbook without guiding students to observe the different cultures through their daily study. (2) Teaching method. Teachers are still the center in IC course without helping student to construct their own role. (3) Student's self-learning. Students relied mainly on teachers' instruction without self-reflection and experience after the class.
The construction of new IC teaching model
To solve the above-mentioned problems in IC teaching, by taking the course Intercultural Communication as an example and employing Byram's model of factors in IC (see Table 1 ), the IC teaching model is constructed in SCBC (see Table 2 ) by referring to the model proposed by Wang Huoyan in College English teaching [10] . In SCBC, IC class is mainly given for sophomores or juniors of non-English majors who have taken college English classes for 1 or 2 years, already passed CET4 and have relatively high proficiency in English. For the geo-political context, under the background of B&R, there is foreseeable social need for students to have IC with people from the countries along B&R. In addition, SCBC is located in Guangzhou, a cosmopolitan city with a lot of foreigners. In SCBC, freshmen are also given speaking classes by foreign teachers. Therefore, ICC is of paramount importance for students in SCBC. The teaching contents are designed according to Byram's 4 elements: attitude, knowledge, skills and critical cultural awareness [1] , and details will be illustrated later. Students could improve their ICC through teachers' teaching and their own discussion in classroom, their own practice and experience in extracurricular activities, and through their self-learning and reflection after the class. 
IC teaching principles
When teaching principles are mentioned, these factors should be taken into consideration. (1). language proficiency. By cooperating and discussing with classmates to finish tasks about IC, students should improve their language proficiency. (2) . the combination of theory with practice. Some basic theories should be vividly demonstrated through some IC simulated cases. (3) . extracurricular activities. They should be richly designed for students to apply what they have learned in class into real IC. The last one is concerning students' independent learning. Skills of observation and reflection should be taught for students to acquire more about ICC through their reading, viewing and listening in their daily life.
IC teaching objectives
ICC is a complicated goal of life-long education in FLT. The main teaching objective is to help students to construct their own roles as "cultural speakers" by Byram [1] and ambassadors and translators by Don Snow [11] . In Byram's mind, IC teaching should not change student's value, but help them to form their own standpoint while judging other cultures. Don Snow states, "as you study English (or any other foreign language), you are learning how to be an ambassador who can serve as a bridge between China and the world, a 'translator' who can help people of China and other countries better understand each other. The more you understand about IC, the more effectively you can serve as an ambassador for your own culture and as a bridge between your culture and others [11] ".
IC teaching contents
In SCBC, Encounters with Westerners: Improving Skills in English and Intercultural Communication written by Don Snow has been chosen as the textbook in the Course Intercultural Communication. The detailed teaching contents are designed (see Table 3 ) in accordance with Byram's 4 elements [1] . Meanwhile, this model has been applied in writer's Intercultural Communication teaching for a whole year and it is warmly welcomed by students and proved to be effective. Table 3 . IC teaching contents in SCBC.
IC teaching method
The main IC teaching methods include: (1) . cultural capsules: a set of videos about English culture related to the topic of the unit have been played in the class and students are required to reflect about the same aspect of Chinese culture. (2) . critical incidents: a series of IC cases are shown in the textbook concerning different aspects and students need to describe the problems, reasons and proper actions. (3) . Observation and Interpretation of cultural aspects in our daily reading, viewing and listening. such as news, TV shows and movies, including Amy Tan's works The Joy Luck Club, The Bonesetter's Daughter, Lin Yutang's The Art of Living, etc., movies like Guasha Treatment, Pushing Hands, and TV shows like Friends, Family Album: USA. In those documents, students learn to be like an anthropologist: carefully observe the other culture, make cautious generalizations based on their observations, and then connect to their own culture.
Assessment
Students are assessed by their daily class participation, group presentation, their observation and analysis of cultural aspects in their daily reading, listening and viewing. Within each group, students are mainly graded by the learning portfolio they have kept in each unit for a whole term. There are 3 parts in their learning portfolio: (1) Learning journal: the review of the unit topic and main ideas. (2) Learning reflection: their gains and problems in this unit. (3) Learning contribution file: the search for the different cultural aspects from the internet, books, videos, pictures and the interpretation of them. Besides, teachers may write reflective diary and observation in action research to assess students' performance and promote teachers' own academic development.
Conclusions
The teaching model is proposed in this paper and applied in SCBC in the hope that it may provide some references to some other universities. Meanwhile, I have only concentrated on Intercultural Communication class, and I would expect the issues I have raised to be discussed in some other classes, such as EGP and ESP classes. Besides, countries along B&R area may contain different languages and cultures, and this paper lays its emphasis on English culture due to the limited time in class, even though methods and contents may be similar in teaching IC between Chinese and other various cultures. Therefore, related research is expected to be done in the future.
